). Prior to 1995, for example, national governing bodies of sport (NGBs) in the UK had neither child protection policies nor sufficient constitutional powers to dismiss volunteer coaches who were convicted of abuse. Sport psychologists have also only recently started to discuss their privileged access to both athletes and coaches and their unique opportunity to help prevent sexual abuse and to refer cases that they come across in their work (Andersen, 2001; Van Raalte et al., 2003) . Following the example set by coaching organizations in the UK, the British Association for Sport and Exercise Sciences (2006) now requires its accredited sport scientists to undertake training in child protection.
Subsequent to the conviction in 1995 of a former Olympic swimming coach for sexual crimes against young swimmers, the Amateur Swimming Association (ASA) took the lead in developing child protection measures for sport (Myers & Barrett, 2002) . Further cases of sexual exploitation in sport were publicized, including in the sport of swimming (Bringer, 2002) . By 2001, the stance of the NGBs had changed from one of ignorance, complacency, or denial to one of acceptance and, thereafter, all 58 publicly funded NGBs in England adopted child protection policies (Boocock, 2002) . NGBs are also now required to conduct police background checks on their coaches. Yet, despite these developments, there is a dearth of information about coaches' views of sexual relationships with their athletes.
While all forms of child abuse can occur in sport, this paper focuses predominantly on sexual abuse because this was the original focus of concern in sport (Brackenridge, 2001) . Research studies on sexual abuse in sport have often used the terms sexual harassment and sexual abuse interchangeably, without reference to the ages of the parties involved, making it difficult to make distinctions between abuse to child and adult athletes. Because of this, studies on sexual harassment and abuse are discussed together here and, where possible, specific reference to child sexual abuse is highlighted.
Prevalence studies indicate that the proportion of female athletes reporting sexual harassment experiences in a sport context ranges from 15% to 48% (Fasting, Brackenridge, & Sundgot-Borgen, 2000; Fasting & Knorre, 2005; Kirby, Greaves, & Hankivsky, 2000; Toftegaard Nielson, 2001; Volkwein, Schnell, Sherwood, & Livezey, 1997) . Prevalence of unambiguous sexual harassment in these studies, such as sexual proposals and fondling, varied from 2% (Volkwein et al., 1997 ), 3 % (Toftegaard Nielson, 2001 ), 4% (Fasting et al., 2000) , to 48% (Fasting & Knorre, 2005) . The pervasiveness of intimate relationships in sport was highlighted by just over a fifth of the 266 respondents in a survey of Canadian Olympians (Kirby et al., 2000) who reported engaging in sexual intercourse with an authority figure in sport. For 15 (11 female, 4 male) of these athletes there were clear indications of a coercive relationship, in that the authority figure also verbally bullied or physically assaulted them. Five of the athletes (2 female, 3 male) experienced the forced sexual intercourse when they were below 16 years of age.
At present, sexual relationships between athletes and coaches above the legal age (16 years) for sexual consent are not prohibited by law in the UK. Legislation in England and Wales recognizes the vulnerability of 16 and 17-year-olds to abuses of power and proscribes someone over 18 years old engaging in a sexual relationship with a 16 or 17-year-old where the older person holds a position of trust over the younger person (Home Office, 1999) . Although this legislation was originally aimed at occupations such as teaching and residential care, it is likely to be amended to include coaches (Running Sport, 2005) . Brackenridge (2001) and Kirby and colleagues (2000) argue that the power differential between the coach and athlete negates consent, irrespective of the age of the athlete. Consistent with this view, some sport organizations, including Sports Coach UK (2001), the Australian Sports Commission (1998), and the United States Olympic Committee (USOC, 1996) advise coaches against forming sexual relationships with their athletes, regardless of the athlete's age.
Other quantitative studies have examined coaches' opinions about appropriate coach-athlete sexual relationships. Two-thirds of 172 male and female coaches responding to a survey in Denmark (Toftegaard Nielson, 2001 ) rated sexual relationships with athletes over the age of 18 years as acceptable and 41 reported having engaged in such a relationship. In England, Hassall, Johnston, Bringer, and Brackenridge (2002) found that male athletes and coaches rated ambiguous coaching behaviors as less appropriate than their female counterparts. Hassall and her colleagues suggested that male coaches in England may be becoming more cautious in their coaching following increased concerns about allegations of sexual harassment and abuse.
A major limitation of questionnaire-based studies on perceptions of appropriateness and ambiguous coaching behaviors in sport is that they cannot explain why coaches rate behaviors as more or less appropriate. Therefore Bringer, Brackenridge, and Johnston (2002) designed a qualitative study to explore coaches' perceptions of appropriateness with regard to coach-athlete sexual relationships. Nineteen male swimming coaches from England participated in one of four focus group discussions about sexual relationships in sport. All of the coaches agreed that it was inappropriate for coaches to engage in a sexual relationship with an athlete below the age of consent. However, when discussing sexual relationships with athletes above this age, responses ranged from "totally unacceptable" to arguing that it was within a coach's civil liberties to enter into such a sexual relationship with an adult athlete. In discussing the appropriateness of developing coach-athlete sexual relationships, coaches weighed up the following factors: the importance of acting in a socially desirable manner, avoiding false accusations, evaluating whether or not the relationship would interfere with the athlete's (and their teammates') sporting goals, and examining the power imbalance between the athlete and the coach. Additionally, the coaches held themselves to a higher moral standard than that by which they would judge their colleagues; for example, they said they would be reluctant to intervene if they considered a peer coach to be acting inappropriately.
One major emerging theme in this study was coaches' perception that child protection measures were negatively affecting their ability to coach (Bringer et al., 2002) . All of the coaches reported that behaviors they associated with being a good coach, such as offering lifts or listening to an athlete's problems, were now being scrutinized because a few coaches had used these situations to abuse athletes. Some coaches seemed to be more concerned about the scrutiny than others. The present study was designed to explore further this difference of view among coaches about the possible negative effects of child protection measures on perceptions of coaching effectiveness.
Method
Individual unstructured interviews, lasting between 2 and 4 hours each, with a purposive sample of swimming coaches, were used to explore the possibility that child protection policies might be negatively affecting some coaches' perceptions of their coaching effectiveness. The interviews followed the earlier focus groups with 19 male swimming coaches . In line with grounded theory techniques (Strauss & Corbin, 1998) , analysis of the focus group data guided the subsequent selection of three swimming coaches (who had not participated in the focus groups) for individual interviews.
Participants
Demographic information for the three male coaches is aggregated here to protect their identities. (In this study, they are referred to by the following pseudonyms: Brian, Clive, and Adam). They were aged 35 to 55 years old and had been coaching for 10 to 30 years. Coaching was their main profession: it took up 20-43 hours a week. Each worked with a variety of swimmers from county to international level and all coached at least five national level swimmers per year. Two coaches had attended an ASA child protection workshop and the third received his child protection in sport training from another provider.
Procedures
The recruitment, data collection, and data storage procedures adopted adhered to the Data Protection Act of 1998 and to the ethical standards of the American Psychological Association and the British Psychological Society. Additionally, the research methods, including protocols for managing potential disclosures of child abuse, were approved by the University of Gloucestershire's Research Ethics Committee (Bringer, 2002) . Recordings were transcribed using alias names (as presented in this article) in order to protect anonymity.
The coaches were purposefully selected to enhance our emerging understanding of what contributes to different views about the possible negative effects of child protection measures on a coach's perceptions of coaching effectiveness. The previous study had highlighted that coaches felt scrutinized as a result of child protection policies and that some were struggling with how to continue coaching in a way that they felt was effective. Therefore, we recruited coaches who were likely to have experienced a high amount of scrutiny. Using extreme examples such as these is one form of theoretical sampling advocated in grounded theory (Strauss & Corbin, 1998) . Brian, the first coach interviewed, had received a criminal conviction for sexually assaulting a female swimmer in his care and had his coaching licence withdrawn; Clive, the second coach interviewed, was in a committed romantic relationship with a swimmer who he coaches; and Adam, the third coach, had been suspended (and then cleared) by the ASA during an investigation into allegations of sexual misconduct.
Coach Convicted of Sexually Assaulting a Child He Coached. From the ASA files on coaches with convictions of a sexual nature relating to swimmers, six were sent letters by the ASA legal department on behalf of the lead researcher.
Of those contacted, two declined, two failed to respond, and the prison locator service declined to give contact details for one. "Brian" was the only convicted coach who gave consent to be contacted. A list of prompts and probes was compiled to address the coach's awareness of events that might have led to the allegation, clarification of the coach's response to the allegation and investigation, the reactions of others in the club, his relationship with the child, and his coaching philosophy. The interview was started by simply asking him to tell his story. Prompts such as "Can you describe …?" and "What was their response?" were used to encourage him to elaborate when appropriate. He was specifically asked to comment on how he became involved in coaching, to describe a typical session, and to describe his relationship with the club. Finally, he was asked what, if anything, he would do differently and what advice he had for other coaches.
Coach in a Committed Romantic Relationship with a Swimmer He Coaches. "Clive" was approached because of his current romantic relationship with a swimmer (over the age of consent) who he coaches. One issue explored through prompts was how his self-reported coaching behaviors might be influenced by public scrutiny. Another was that of role conflict and how a coach's perception of what it means to be an effective coach might influence this. The interviewer therefore probed in areas that would reveal the coach's coaching philosophy and his feelings about child protection measures.
Coach Accused and Acquitted of Allegations of Sexual Misconduct. "Adam" was selected because he had been through the process of an investigation and been acquitted. Of particular interest was whether he had changed his coaching behaviors to avoid future allegations. Also of interest were his perceptions of what contributes to a good coaching relationship, probed through questions such as "What sort of things do you see as being integral to the coach/swimmer relationship?" and "If you were to describe a good, close relationship, how would you characterize that?" This allowed further examination of how his definition of effective coaching related to possible perceived role conflict.
Analysis
Following the main tenets of grounded theory (Glaser & Strauss, 1967; Strauss & Corbin, 1998) , the research started with a broad focus (as reported by Bringer et al., 2002) , which narrowed as more data were collected and analyzed. Grounded theory coding begins with open coding, or dissection of the data into discrete parts, examination for similarities and differences, and grouping together of conceptually similar data into categories. The qualitative data analysis software package NVIVO (QSR, 2000) was used throughout this project as a tool for managing the clerical tasks of qualitative research. (See Bringer, Johnston, & Brackenridge, 2006 , for a detailed description of how NVIVO was used in this study.)
The coding process evolved from the previous coding of the focus group data presented by Bringer et al. (2002) . Where appropriate, the interview data was coded into existing categories such as scrutinized effect and roles in coaching. Analytical techniques such as questioning, detailed word by word, or line-by-line analysis, and comparing extreme examples were some of the analytic strategies followed (Strauss & Corbin, 1998) . Seven different types of memos were used to record (a) the meaning of each code and analytical thinking about it, (b) thoughts about the evolving theory, (c) notes about procedures, (d) diagrams where visual representations of the relationships between categories were explored, (e) memos about news articles that might have been influencing or illustrating the context of sexual abuse, (f) technical notes about the use of NVIVO, and (g) notes from meeting with officials from the ASA to discuss the emerging results.
Details of how the specific techniques were used (such as writing memos, writing a descriptive storyline and creating a conditional/consequential matrix) are presented elsewhere (Bringer et al., 2006; Bringer et al., 2004) . The remainder of this section will therefore focus specifically on the grounded theory paradigm model that guided the analysis of the interviews. The paradigm model is a tool to help "systematically gather and order data in such a way that structure and process are integrated" (Strauss & Corbin, 1998, p. 128) . It is a heuristic device to aid the researcher in examining conditions, actions/interactions, and consequences of the phenomenon (or core category) being studied and helps to explain variations in participants' experiences of the core category. Through the process of examining different properties and dimensions of categories, it should be possible to locate individual experiences within the model and thus to explain why coaches might respond differently to child protection measures.
Techniques such as bracketing interviews, peer debriefing, thick description, multiple methods, and an audit trail were used to meet evaluative criteria for credibility and trustworthiness (see Bringer et al., 2004) . During regular researcher meetings, emerging ideas were discussed and categories were deleted, combined, or revised accordingly. Member checking occurred throughout the research process as emerging ideas were discussed with coaches and the ASA's Child Protection Working Group.
Findings and Discussion
Issues of appropriateness in coach-swimmer sexual relationships, as described by Bringer et al. (2002) , were less salient for the focus group participants than their concerns about how their jobs were being affected by increased public awareness of child abuse and protection. The interview data presented here furthered our understanding of this central concern, or core category, labeled role conflict and role ambiguity. The core category forms the center of the grounded theory paradigm model (Strauss & Corbin, 1998 ) that provides the structure for reporting the findings from this study (see Figure 1) . It is important to note that the model is neither necessarily linear, nor static. Rather, the elements are likely to interact over time to influence the core category. The interviews extended the earlier study and provided the data used to explain why some coaches seemed to be experiencing role conflict and ambiguity and others did not. Extracts from coach interviews, analytical memos, and academic literature are provided below to support the development of the core concepts of role conflict and role ambiguity.
The core category encapsulates two social psychological concepts of role conflict and role ambiguity that emerged from the data. In line with grounded theory, after the core category was identified, an extensive literature review was conducted to examine whether or not existing literature could help clarify our understanding of the emerging themes. Role conflict in this article refers to conflicting expecta-tions (Kahn, Wolfe, Quinn, Snowek, & Rosenthal, 1964) about the coach's role. Role ambiguity, as defined by Kahn and his colleagues (1964) , refers specifically to the experience resulting from the perception of having insufficient information to define one's role. For the purposes of this paper, both terms refer to the subjective rather than objective experience (Kahn & Byosiere, 1992; Kahn et al., 1964) and are conceptualized as dynamic processes whereby the coach experiences contradictions and uncertainty as he interacts with athletes, parents, governing bodies, and the wider environment.
The findings are discussed below in terms of the conditions for experiencing role ambiguity and role conflict, the actions/interactions that a coach takes when faced with role conflict and role ambiguity, and the consequences of these actions/ interactions. The discussion then moves on to consider perceptions of coaching effectiveness in relation to coaching behaviors that could be perceived as grooming an athlete for sexual abuse.
Conditions Influencing Awareness of Child Protection Issues
Understanding the conditions leading to and surrounding the coaches' experience of role conflict and role ambiguity is the first step toward understanding how individuals experience the core category differently. The Prerequisite Conditions shown in Figure 1 combine to create the situational context in which a coach may experience role conflict and ambiguity. The description of conditions illustrates the situational context but does not suggest that these are causally or temporally determined conditions nor that any one factor is more influential than the others. Conditions identified in the data as leading to awareness of child protection issues include a greater societal awareness of child abuse (Myers, 1994) , increased legislation on abuse (Home Office, 1999 , sport governing body involvement in child protection (Sport England, 2001a , 2001b , and personal knowledge/experience of allegations of abuse. These conditions interact to influence awareness of child protection issues. All three of the interviewees including Brian, who prior to his conviction tutored on the ASA's coach education module that included an element on child protection, reported being aware of child protection issues.
Conditions Leading to Role Ambiguity and Role Conflict
For role conflict to exist, the coach must be aware of conflicting expectations. Likewise, for role ambiguity to exist, the coach must feel that he has insufficient information to accurately define his role. The two main influences on whether or not a coach expressed a clear understanding of his role were awareness and acceptance of child protection issues, and his current coaching behaviours (see Coach Specific Conditions in Figure 1) . The extent to which coaching behaviours were congruent with child protection measures influenced the degree, if any, of role conflict and ambiguity experienced. Brian did not express role conflict and ambiguity because even though he was aware of child protection issues, he did not accept that the issues related to him. Even though Brian had received child protection training and taught this to other coaches, he still did not maintain professional boundaries with his swimmers. Contrary to the other two coaches who felt more vulnerable to false allegations of sexual abuse after the earlier conviction of the Olympic coach for sexual crimes, Brian said, "No, it was [in another region], it didn't bother me at all. I had done [about] 24 years [of coaching before the infamous Olympic coach] thing had come on. Nothing had ever happened, why should I change?"
The level of congruence (or incongruence) between the coach's awareness and acceptance of child protection issues and his current coaching behaviors influences the degree of role ambiguity and role conflict expressed. The earlier focus groups had revealed a conflict between child protection guidelines and actually touching athletes. Clive's interview also indicated that he did not accept the official guidance on touching:
If you have to touch a swimmer, in order to show them say, hand position or something like that, you feel [ridiculous] if you have to say, "Oh now, if I put my hand on you, and I put it in a place where you feel uncomfortable with will you please tell me." Now, really you have to . . . that's really what you have to say to cover yourself. . . . In reality you don't say that.
Clive's quote is an example of where a coach's behaviour does not match the child protection guidance. Where coaches' behaviors are not congruent with child protection guidelines, we would expect more role ambiguity and role conflict to be expressed. Conversely, a few of the coaches in the focus group study did not express role conflict and ambiguity because their self-reported actions matched examples of good practice as advocated in child protection guidance (e.g., not coaching alone, only touching swimmers in full view of other adults, not flirting with swimmers, and maintaining relationship boundaries).
Actions and Interactions
Actions and interactions reflect an intermediate response to the core category of role conflict and role ambiguity as seen in Figure 1 . The strategies used by the coaches for adapting to role conflict and role ambiguity included defining (or redefining) what was required of them to be an effective coach and assessing the risks of being accused of child abuse.
Perceptions of Coaching EffectivenessAmbiguous Coaching Behaviors
Coaching effectiveness is defined here as the coaches' perceptions of what it takes to be a good, effective swimming coach. A coach's cognitive representation of what constitutes effective coaching is his own expectation of his role. It is precisely these expectations of roles that Kahn and his colleagues (1964) refer to when discussing subjective conflict and ambiguity. The passage below, from Clive, illustrates this phenomenon:
So your role within coaching . . . well that's your grey area, isn't it. Nobody specifies exactly what is your role. My role is purely to teach you to swim, period. Is it? You know, what are your responsibilities? And I don't think anybody has really sat down and said. Because, again, it comes back to jumping through these hoops to win gold medals. Is that what coaching is about, coaching gold medallists? I don't think it is, at all. That may be a result of the coaching process. . . . So, you are responsible for the performance but you've got to have a responsibility for the development of the individual. And I think that is probably unique to each individual coach, how they see their role, in that sense.
Contributing to the confusion are the many roles or functions that a coach may adopt in order to meet both his own and others' expectations of being a good coach. Many different roles are involved in coaching other than those presented here (e.g., instructional, organizational, public relations, athlete recruitment). In the focus group study , role ambiguity and conflict were expressed when the coaches did not perceive a consistent view among policy makers, parents, swimmers, and other coaches of what constitutes constructive, effective roles within coaching. For example, offering tangible support (House & Kahn, 1985) may be enabling or, conversely, may be the early stages of grooming a swimmer for abuse (Brackenridge, 2001 ). The following section describes coaching roles that were perceived by the interviewees to be part of effective coaching but that might also have been perceived by others as potentially leading to sexual abuse. These included motivator, facilitator, social friend, and pastoral carer.
In order to motivate athletes to reach their potential, the coaches in this study felt that it was important to build rapport with the swimmers. This relationship can be manifested through developing a trusting bond with a swimmer by being overtly friendly and getting to know what happens in other facets of the swimmer's life. However, role conflict and ambiguity may occur as the relationship becomes scrutinized by other people and judged as being too close, or simply contradicts child protection guidance. Clive explained:
When I was married, it used to . . . [upset] my wife . . . to no end, you know "Why do you have to get that close to them?" I said, "Because you do, 'cause I don't feel you can do a good job if you don't." It's inappropriate to say you need a hands-on approach, you do, but you need an appropriate hands-on approach.
Clive believed he could not perform his job effectively unless he knew the swimmers well enough to know when to push them and when to back off. This corroborates the findings from a study of Olympic level coach-athlete marriages and the coach-athlete working relationship that found that emotional closeness increased shared views and aims, which, in turn, enhanced behavioral cooperation (Jowett & Meek, 2000) . A close relationship between a coach and an athlete can be effective for meeting performance goals. But coaches in the current study struggled with how to achieve closeness without being suspected of having ill intentions.
The relationships with swimmers described by Brian and Adam evolved from time spent together away from the training environment in their roles as facilitator (providing transport) and social friend. In Brian's case, a relationship with a swimmer grew from increased time together for coaching and giving her lifts home. Here, he describes the gradual transition:
I wouldn't have thought . . . she wouldn't have put her arm around me until [she started coming to morning training]. It would only be because we saw more of each other. And the barriers gradually dropped. Her barriers would drop, my barriers would drop. This gradual transition is one of the elements of entrapment (Gallagher, 2000) , where the abuser gradually breaks down personal barriers of the victim so that the victim is less likely to resist and others are less likely to notice. However, neither Brian nor Adam reported being consciously aware that they were eroding these personal barriers. Coaches differ from school teachers and other helping professionals in that they rarely have formal and regular opportunities for peer or supervisory assessments or self-reflection. If coaches more regularly took time out for reflection (Miles, 2001) , they might more readily recognize when a relationship is crossing a professional boundary. Similar recommendations have been made to help sport psychologists recognize and resist erotic-transference and counter-transference in practitioner/client relationships (Andersen, 2001) .
Providing pastoral care and social support, as protector and as counselor, were two other roles that influenced the interviewees' role ambiguity and role conflict under the increasing scrutiny that coaches now face. Studies examining preferred coaching style have found that social support from the coach is related to an athlete's intrinsic motivation (Amerose & Horn, 2000) , athlete satisfaction (Weiss & Friedrichs, 1986) , burnout (Gould, Tuffey, Udry, & Loehr, 1996) , and anxiety, enjoyment, and perceived competence (Price & Weiss, 2000) . In this study, the coaches viewed these roles within their duty of care when parents or carers were not on the poolside. Although providing such support was seen as integral to understanding the pressures in a swimmer's life and being able to coach the swimmer effectively, there were potential conflicts.
The coaches appeared to have reevaluated what is required to be an effective coach in the light of child protection guidance. Adam, a national level coach, explained how he thought child protection was having a negative effect on coaching effectiveness:
I think you've got a lot of coaches now who turn up on the poolside, they coach, they go home, and that's it. And they are nothing. And they might have yelled, and balled at a kid who's father died yesterday, and I've seen that happen, and you sit there and say, well that's not coaching, that's training if you like.
Adam was an example of a coach who managed his role conflict by deciding that for him it was more important to continue coaching in a way that he considered effective than to be overly cautious in his interactions with swimmers.
Role ambiguity and conflict were influenced by how far the coach evaluated the risk involved in continuing to coach in his habitual manner, as against changing his coaching style to comply with child protection guidance. Assessing risks falls within the Action/Interaction section of the paradigm model (see Figure 1 ) and is not defined as a condition because it was perceived as an action taken in an attempt to manage or resolve ambiguity and conflict. Where there is initially no indication of ambiguity and conflict (as was the case with Brian), there is no need to assess the risk of engaging in a behavior that may cause ambiguity and conflict.
Situational risk assessment featured in the coaches' reasoning about how to behave. In the focus groups , the general view was that in order to act professionally, it was important for the coaches to know exactly what the rules were and to abide by them. Yet, even when guidelines (e.g., about giving lifts and crossing professional boundaries) were clear, both Clive and Adam admitted that they still engaged in those behaviors. They reported, however, being selective about who they acted informally with or offered rides to. Adam said, You get to the stage where you've got to be very careful [about offering rides], and all the rest of it. I think, probably, you've spoken to a number of coaches who have said the same thing. They will do things like that, that they shouldn't do, but it depends on the audience and the people they are dealing with.
By interacting this way only with people he trusted, Adam reduced his perceived risk of inducing false allegations. In effect, he created two sets of role expectations for himself: one for interacting with swimmers and parents more generally and one for interacting with those with whom he had developed a trusting relationship.
In summary, role ambiguity and conflict appeared to be influenced by perceptions of coaching effectiveness and the varying roles that contribute to effective coaching. The perception of what it takes to be an effective coach may be static and firmly rooted, or the coach may have a flexible schema of coaching effectiveness that is malleable upon self-reflection or further coach education. Role conflict and ambiguity occurred as the coaches were faced with having to choose between those coaching behaviors that conform to child protection guidance and those that are perceived as effective coaching behaviors. In this study, coaches perceived that to be an effective coach they needed to be able to motivate, facilitate access to training, be socially friendly, and offer social support. Adam and Clive (who were still coaching swimmers) expressed frustration as child protection issues related to sexual abuse had led to coaching behaviors associated with these roles being scrutinised by child protection advocates. They expressed concerns that relinquishing these roles would mean reducing their effectiveness as coaches.
The macro and micro environment in which the coaches work, including government regulations, new social expectations and individual surveillance, all combined to set the conditions in which role conflict and role ambiguity were experienced. The way these were experienced and then managed led to varying consequences for the coaches. Perceptions of coaching effectiveness and the many roles that comprised the "effective coach" interacted with the coaches' examination of the risks of continuing their former coaching behaviors. This resulted in them managing the role conflict and role ambiguity associated with the potential sexual exploitation of athletes. The consequences resulting from these actions and interactions included seeking clearer role definitions, changing behavior to resolve the role conflict and role ambiguity, or deciding not to change.
Conclusions
This article extends our previous analysis through the development of the role conflict and role ambiguity model presented in Figure 1 . The strength of this conceptual model is that it provides an explanation for why some coaches might experience role conflict and ambiguity as a result of child protection measures, and others may not. The extent to which a coach in this study might have experienced role conflict and ambiguity depended on his construction of what it meant to be a coach, what behaviors he engaged in as part of this role, and how congruent these were with child protection measures. One of the greatest difficulties in defining the role of the coach is that there is little agreement on what it means to be an effective coach (Lyle, 2002) . The two coaches who were still coaching when the interviews were conducted expressed frustration about the pressures to change their coaching behaviors to match expectations of child protection advocates. Sport psychologists can assist in guiding coaches to seek role clarification with their executive committee, parents, and swimmers.
Another way that sport psychologists can help to shape definitions of effective coaching behavior is to encourage reflective practice as an integral step in continual professional development (Abraham & Collins, 1998; Miles, 2001) . Identifying one's own strengths and weaknesses through reflective practice can be used to adapt to role pressure without undermining one's motivation for coaching. Engaging in reflective practice encourages the coach to put the development of the performer at the center of his or her role definition. This may help to highlight instances of poor practice or, at the very least, areas for improvement. Child (and athlete) protection thus becomes central to the definition of coaching, rather than some external force to which coaches must accommodate.
One of the main limitations of this exploratory study is that the conclusions may not be generalizable to the wider population of swimming coaches. Although the model presented in Figure 1 is grounded in the data, it requires further develop-ment and testing before claims about causality or generalization can be made. A common limitation to interview methods is that responses are self-reported, and participants may be responding in a socially desirable manner. Additionally, it is acknowledged that the coaches who participated in the interviews were purposely selected because of their relevant experience with either coach-athlete sexual relationship issues or child protection investigations and that their responses to child protection measures may therefore differ from those coaches who have not experienced similar situations.
For sport psychologists to be able to support coaches in maintaining perceptions of coaching effectiveness while adhering to child protection policies, future research must continue to explore how coaches are responding to child protection measures. There might be differences based on the sport, the experience of the coaches, and the gender of the coaches and athletes. For example, a study of carers of foster children found that the male carers were more concerned about false allegations of abuse than the female carers (Swan, 1997) . Future research needs to examine whether male coaches feel more scrutinized than female coaches, and whether differences in perceived scrutiny might relate to any gender differences in the experience of role conflict and role ambiguity related to child protection measures. Finally, future research should examine potential interventions that might help coaches to resolve role conflict and role ambiguity.
